t

-~
ot

“ o DOCUMENT RESUME
ED 224 213 S . EC 150 395
AUTH ‘ Dickson, Richard L. , ' :
TITLE " Participatory Planning and Internal Consistency
' Investigated within the Special Education Referral,
Planning and Placement Process and Individualized
: Education Programs. o o
PUB DATE ‘23 Aug 82° I ’ : ' »
NOTE '15p.; Paper presented at the Annual Meeting of the
American Psychological Conference (Washington, DC,
' . ugust 23-27, 1982). ) .
PUB TYPE peeches/Conference Papers (150) -- Reports -

earch/Technical (143)

'EDRS PRICE  _..MF01/PCOl Plus Postage.

DESCRIPTORS *Disabilities; Elementary Secondary Education;
*Individualized Education Programs; Program
Development; *Referral; *Staff Role; Student ‘
Educational Objectives; *Student Evaluation; *Student
Placement; Teamwork ‘

ABSTRACT

consistency within the special educatjon referral, planning and
placement process and the Individualiyed Education Programs (IEP)

were investigated. A stratified representative sampling procedure was
used to select 114 handicapped students enrolled in one district's
special education program. Referral information;, psychoeducational - -
assessment results and IEPs were reviewed and coded on 3 checklists
which contained 16 different instructional areas. Resulté revealed

the predictive power of various professionals and noted; among other
findings, that assessment results provided by the educational
diagnostician and the school psychologist do not provide predictive,
power in readng and mathematics.: Among recommendations made were that
students should be assessed at least in those areas for which they
have been referred; and that present leve% statements, short-term,
objectives, and annual goals must be related to one ancther in some
coherent fashion within instructional areas. (Author/CL)
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ABSTRACT

4 . o

Effects of participato:y planning on internal consistency within the special
education referral planning and placement process and the IEP were investigated
A stratified representative sampling procedure was used to select 11L handicapped
students enrolled in the special education programs of one district. PDescriptive
results and regression analyses were presented Because of'tne standardJerror’
size caution in interpreting multiple RS was encouraged Increased internal conf' '
sistency seems essentipl to professional practice which approximate reguletory’
vrhetoria in special eéucation.. '; - : . o

Datae analyses were programmed end run by Dr. Crist H. Costa. Hisg contribu-

tion to this paper is gratefully acknowledged. , .- ;

Yy

.V"m
LN VO
'

s ! ‘ - i
Data analyses were'programmed and run by Dr. Crist H. Coste. His contribu-
tion to this paper is gratefully acknowledged.
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* of learning tasks and the pace in presenting learning tasks must be reflected

~ INTRODUCTION . Lo - _.

4 T
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Special education is defined as "specially designed instruction, at no
cost to the parents, to meet the unique needs of & handicapped child" (Federal
Special Education Reguletionms, 1977, 121a. 1k4),  Specially designed-instructionA

!

includes instructional content and procedures; consideration for the sequence

in specially designed instruction For it to be special education such instruc-

'tion must respond to the unique needs of each handicapped. student Unique needs

are identified through a psychoeducational assessment process. Unique needs
include curricula areas within which:instruction is required and optimal‘instruc—
tional methods to be employed with each handicapped student.

Both specially designed instruction .and unique needs initially are identified
within the special education referral, planniné and placement'process. Within
this process, referrals usually are initiated by classroom teachers. Re;errals -
are, reviewed oy 2} multidisciplinary team (MDT), psychoeducational assessments are

L e eske sApe A

conducted and reported by MDT members; and, students' eligibility for~special educa-

tion is determined. An individualized education program (IEP) is developed for each

handicapped student based upon psychoeducational assessment results. Collaboratively
developed by parents, teachers and administrators, the IEP orchestrates unique needs
specially designed instruction and the educational placement/related services to be
experienced by the handicapped student Hence, an individualized education programi'
results from the special ‘education referral, planning and placement process

Internal consistency and participatory planning guide IEP .development within:

this process, Internal consistency refers to‘identifiable relationships among rea-

son(s) for‘reférral, content and‘thevpsychoeducational essessment and components of

the individualized education program. Internal consistency is present when the.
\‘ '
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, following questions are answvered affirmatively

L

1. Are assessment results related to the reason(s) o o
for referral? : ‘ ’

2. Is content of the individualized education program : ' o
related to assessment results? . .

3. Are present level statements, annual goals, or short
.term obJectives within en IEP related to one enother?

4. Does the content of the IEP systematically vary in
relation to program placement i.e. » resource, self- .
. , control out-of-district?

The presence ofﬁinternal consistency has been investigated (Dickson and Coste, 1§81).
. 'Internal consistency indicated_byﬁsignificant though low order correlétions were re-
ported‘in this‘study. o
Participatory planning reflects the”conviction that each person's work counts
for sonething in relation to the work, of others for the benefit of eachwhandicapped

t

student. Work performed by diagnostic personnel, administrators, general and special

edncators, and parents must be meaningfnlly organized and integrated. b{agnosticians
«, - who. have identified uniqne.student needs and proposed specially designed instruction Y
mnst participate in developing each iEP Administrators wvho allocate resources neces-
sary to implement each IEP must participate in meetings,at which the IEP is developed.
Teachers selected for tKeir capecity to provide specially designed instruction must
participate in planning each IEP when they are expected to implement it. As consumers
who signify the eppropriateness of each IEP, parents must meaningfully participate in
" developing each .IEP. | ) ' »
The effects of participatory plamming on internal consistency are of interest =
' ;here. The folloying qnestions have been investigated:
vl. Which professionals, identified by role, provide psycho-
;g:;:tional assessment results to the Multidisciplinary

2. VWho participates in IEP mcetings?

‘ 3. Which member(s) of the Multidisciplinary Team, identified
' by role increase internal consistency between reason(s)
for referral end psychoeducational assessment results?
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Which participant(s) in the TEP meeting, identified
by role, increase internal consistency between psycho- ‘
' educational assessment results and IEP content?

Which participant(s) in the IEP meeting, identified

by role, increase internal consistency among present
level statements, annual. goals and short term obJectives
within the IEP? N .




-representative sampling procedure was used so that a profilé of revfcrral.' psycho-

-h-

METHODOLOGY . o . ;
One suburban Rhode Islapd school district enrolling 188 handicapped
students part;cipated in this study, A stratified representative s‘a.mplinvg

procedure was used to select 112 hendicapped students. This stratified

educational assessment end IEP informetion could be constructed and shared with

each special educator employed by 'the.district. élass rosters for students re-

[

ceiving special e'Quca.tion vere acquired from the Special Education Supervisor.

Students vfere essigned to strata based on program puototype and organizational

1

pattern of the échool withih which the program was located. The sampling

matrix is preserted in Table. I. [ '

. . -
§ .
' ’ ‘

Teble 1
* Bampling Matrix !
i ‘ RMsiource Bslf-Contained - Out of District L Total
Sr. g Bchood a0 | v ‘ ‘: . 21/50
Jr. Mg Bchood Ja/z 66 | ) o 18/%
o ] .
Remntary - wm’ 218 . 13/16 i /88
1 106
Pre Scaool o Y S A N Y
' " : o V . unes | - o

fotal WNT 22/28 1¥16 ] }

+ |
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All written information ‘related to the special educatior these students
\wes filed in the District Special Education Offige. Each student file was : .

M

ca.reful.w revieved. Referra.l information, psychoeduca.tional assessment informa-

¢

- tion, a.nd IEP content were coded o checklists. The following categories of !
instruction rema.i:ned conetant across the three checklists:
| 1. Re‘adingb : ' i
2. Infomation processing |
3. Mathematics
4. Science
5. , SBocial ccience . -
6. General academic
7. Social adap'tation;‘
8. Self-help skills - .
9. mnotional/behavioral' ” o ‘
10, Physicel'educstion
11. Motor skills
12, Speéch’
13. Visual e.cu.ity
! a | 14, Hearing .
15. Vocational/prevocat ional
16. Other
Contributors to the psychoeducational report and participants inv the IEP
meeting vere identified by role. ﬁoles included on psychoeducational assessment
and IEP checkliets are presented in Tables 2 and 3 »Checkliste emplqyed in this
T study .will be provided upon requeat.v
| Training vas provided to ful} time graduate etudents and apecial educe.tora
on maternity leave vho vere employed as data collectors. Twenty-four hendica.pped

students' tilee vere reviewed and coded by two different data collectors. An

inter-reter re}iability coefficient of .875 vas demonstrated across the three

. checklists. * . ‘o

¢
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"Effects of participatbryuplanhing on internal consistency are of intereSt.‘

’

The frequencies vith vhich professionals provide psychoeducationsl essessment

4
'

results to the multidisciplinary tesm are presented in Table 2. Note tpe frefJ 4
i 5
quency with which physicians provide results to the MDT; the presence of their

results provide predictive pover: in‘five of nine instructional areas 1dentified
through regression anslyses reported in Table h The frequencies of roles part-
icipating in IEP meetings are identifieq in Table 3. Againd, those professionals
who psrt'icipste‘leest‘ frequently in IEP meetings provide predictive power for

internal consistency from psychoeducational' ébsessment results 4t°b IEP content in

nine of fifteen instructional areas (Table 5).

- -
Table 2 o - Table 3 . X
Asssssmant ReGults Meported to the Participants in IEP Meetings
MDT Tean .
Professional Role Bo. of studsnts Role ‘ No. of Mestings
%" .
Eéucational Diagnostician &S Megulsr Classroom Teacher A9
School Paychologist Bpecia) Rducetion Teacher 92
Clessroon Teacher Miysioal Rducstion Teacher D |
Rurss OSpesch Therspist ) . 26

Physical/Occupetional Therspist
Othsr Therspiet

8chool Social Worker
Speech Tharspist

L I " ]

-=</t=ns;o\.'a

Ssurologist Bpecial Klubstion Administrstor 13 ]
Peychiatrist Priacipel/Asstetent Principal »
N.D., General Practiticoer Day/Residantial Bchool Repressntetive 3
Other ' Schoo) Paychologiet . om
Guidance Counselor ’ 1)
School Sooial Vorker 8
Studest /9 <
, Parent A 86
a,m'hcr —

&
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Multiple regr:éﬁion analyses vere performed (Nye, 1975) to idehtify those
profeasiona.ls whose reports and/or participation increased internal consistency.

Results of regression analyses are iares'ented in Table 4, 5 and 6. Those instruc-

t

included in these regression analyses.
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[ ‘ | ) Table L
- . -Profnlionn Roles and Internal Consistency.
i, from Referral Measons to Assessment Results
Withip Instructional Arees
Instructional Standard ‘
Role ' Ares Multipls R Error ? Patio
- Fueroiogist Besding .n%78 30933 8.3528300
N.D., Gen. Prac. OGeneral Academic .22057 RLL-UEEE N A
School Boctal Worker Socta) Adsptetion 296k . 3890 7. 320200
W.D., Gen. Prec. ., Self-help Exlls - .25618 2267 5,LoBke .
Peychiatrist Baoticoal/Behsviorsl 2284 ASB6L  h.23700
Bchool Peychologist Physics) Rducsticn 2972 . . 420011 7.4725708
Spesch Thekapist Speach ¢ .51023 .20966  27.1003%8
Beurologist & ’ ’ :
, Other Professional Visual Aculty .16 .2103 1k, 968780
Ojher Professional Other Inftructional Areas 2482 ko2 L.92kse

i

’ *r< .08
e p<.°°s

tional a.rea.a vithin vhich limited interflal consistency was demonstrated are not

1
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Professional foles amd Intermsl Consistency
from Peychosducational Assessment Mesults
to IE® ec-unt Within Isstructicaal Aress

¢

Tastructional ~ tendard
fole Aren Multipls R Prror 7 Retlo
Spesch Merepist wd ' ,
SPID Admin. Iaforastion Processing 32627 » LA6h31 ai6.61190
il Stutent Mathemstics - .19887 " .AS6LL bh21e
Myeioal/Occupaticnal . ' B
Darepist Sctence .18622 .23797  ° 1.0208° d
Fxysical/Ocoupeticmal .
. Dorapist Social Science , ', .20667 .22042 h.9969°
- School Peychologist Oensral Acstamic .2099 .h194 5.1619¢
PR Teacher and ' ' '
Residential Rep. Sooial Adaptstion . 3807 .2651 9.k07300 -
SPID Atmin and ) .
VX Teacher and Self-help fRills .5769 . 3023 10. ToGhee
School Peych. :
SPID Admin. wnd .
Student Beoticoal Behavioral . 3809 L4169 9.4195%¢
Mestdestial School ep.  Muysical Paucation " .6013 L1M83  63.h3300
., ' o
Othker Professional ahd - '
Physical/Occupetional Motor Bkills .3h80 .39 5.03300¢
Ther. and PE Teacher . .
° Spesch Therapist - :
n-n,a.mﬂunaox Mep.  Opesch - 3496 L3382 1.7272%¢
' EPID Teacher and R
Besidential School Pep.  Visual .3276 153 €.6Th20® 1
. Residential School Mep.  Bearing .27h0 L1276 9.093090
- ‘
Restdantial School Mep. ' : .
end Other Therapist and Yoc/Prevoc. . WThE .2h16 10.6615%9 . -
$chool Pryshologist )
¢ 4
Prysical /Occupstianal ) !
o Therspist Othay ’ .2293 C.358 6.2202¢%
°p<.0%
o p < .003
, Tadle 6 :
v Participents in IZP Mesting
* and Internal Consistency 1
) ) Vithin the IXP (PL, AO, #T0) .
. . «  lImstructionsl Standard
ole 4 Ares : . Multiple & Error 7 fatio
Schicol Peychologist Beading ‘ .2099 N9k s.16198 |
SPID Atmin end . ‘ o : .
, SPED Teacher Isforastion Processing . . 7’ 2023 .AB6D §. 00400
. ’ Comselor Satence ' <1093 2002 h.169080
‘ ]
Student General Acadestc -2001 -go3 6723
' Spesch Therepist '
ma Student ; Social Adsptetion ; a7 L4033 6.211190
. an:'ruo‘nlonmtmu o ‘ a
o repist and ‘ Salf-b xills . . 3
. 72 Teackar , olp ‘ b)) | N9 8.154508
' ' Spesch Therepist - Emctiocual/Bedsvioral .2901 b9y A.10988
' " Mestéential Sohool Mep.  Physical Bfucstico A8y ST T T
Spesch Therspist amd : ) o ,
Parent fpesch ’ 3701 30590 8.8033es
SPED Teacher md ' " ' ,
Ocoupatianal /Physical Visual Acuity 083 2306 6.2675%8
Mherspist N .
Studest VYosstional/Prevoa. -8 2096 6.937he
Q Coumselcr end : ¢ .
ERIC Prissipal Other ~ 1i  we ARY  B.otpwe

Aruitoxt provided by Eic:




DISCUSSION ' ' ' .
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Effects of ﬁerticipafzry pla.;ming on internal conaist:evm‘:y v{ithgn the.
special education referral planning and placement process vere investigated. A
etra.tif‘ied representative sampling procedure wa.é used to select 11k handicappe'd
stu:ients enrolled in special education programs in o'ne school disfrict. Rerelrra.l
information, psychoed‘ucationel assessment results and lePs vere review?ga and
.;oded on three checklists. 'Sixteen_d;fferent inatrucfionaiiare;a- remained.
conq_tant‘acroes the three checklists. ‘Entries mad%bt u;ade on these i_ngtz;uc-

tional areas provided indices of internal consistency. Assessment results faro- !

vided by professionals and participation in IEP meetings provided indicea_-or

participatc;ry planning. ,
Those professjionals who provided 'alseessxpe.nt results on the fewest numﬁer
"of students poeseﬁsned the most’ pcwer ifbx“bia‘edictingminteme.l consistency between
reasons for referrel and assessment results (Table 2 and L). These results
suggest the J;xdicioun*acquiaitic;n of d:lagnostic information by medical specialists.
A neurological evaluation may have been a;:quired to-assess orggnic baaia for
1par'ticula.r]y resistant rea;iing problems er (vieue.l acuity problems. A general
medical ew}aluation may have been acquired te assess medicel basis for overall
ademic malaise. - A psychiatric evaluatidh.is fequii'ed by Rhode Island Special
.E ucation Regulations to categorically clessify students as. behaviorally dis-
ordered. No imediate explanation for the pedictive power of a general pedical
evaluqfion on self-help skills is available. Internal coneistency between reuon(s)‘
for referral and absessment results are obvious with the echool eocial worker in |
the social edaptation area, the school peychologist in physical education and the

speech therapiat in the .speech area. The predictive pover of roles in two of

these areas also suggests appropriate assignment of diagnosticians to ltudent’ ’f

1« ’
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, mathematics is of concerx. In & prev1ous study (Dickson and Costa, l9Bl) no .

result from the use of standard assessment batteries which include measures of

based upon referral reasons. _.Obviously a school social worker should acquire

diagnostic é;f_rmation on students experiencing problems in social adaptation,'

similarly speech therapists should acquire assessment~dat£ on students experienc-

1ng speech problems Why psychological results should provide predictive power

 in physical education is not immediately apparent

L
N

That assessment results provided by the—edncational diagnostician and the RS

school psychologist do not provide predictive power in the ar;as of reading and

[

]

significant relationships betwéen reason" for referral and content of assessment

vere demonstrated in the areas of reading and math and hence internal consistency

k]

"»was not~present Absence of internal consistency in reading and math seems to ?3 .

N

—d

.reading and math performance irrespective of the reason(s) for wh1ch students

are referred Y

-

. Understanding the predictive power ‘of participanﬁ} in IEP meetings.f‘”

creasing internal consistency from assessment results to IEP ‘content req ires|

) attention to the frequengy w1th which participants actually attended meetings
- Illustratively, the physical/occupational therapist participated in only thrég

'IEP meetings yet provided predictive pOWer in science and social science - ”f“;”'>'

instructiaonl areas usually not considered as within the purview of a physical/

occupational therapist. ‘,‘ p '.__ h ,'. ' - ’ ‘t‘ “

-

' Conversely, high frequency participants like SRED teachers and classroom

teachers do not possess predictive power for increasing internel consistency within N

instructional areas lﬂke reading and math Again the . absence of internal con-

sistency from assessment results to IEP content in reading and ‘math minimize the
A 14 "‘J

predictive power of the most frequent participants in 1EP meetings

4
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i\ variety of roles influence internsal consistency within the IEP Ihstruc- L
.tional areas like visual acuity, vocationa1/prevocationgl, physical education
énd science appear in IEPs with less frequency than to reading, math and emo-
:“ftional/behav1oral areas. However, relationships among present level statements,
"'annuAl goals and short term objectives may be strengthened through participation B

~of identified professionals. f. S 1: . : .'i" _ - - “‘_ ld o

Given the size of the standard error in all. multiple regression analyses
a L
reported interpretations ahout the predictive power of roles for increasing
LN .{ .
internal consistency must remain ceutious. The predictive power associated with j
I

low frequency contributors of assessment results and low frequency participants"

in IEP meetings is cause for conservative interpretations.

To avoid questionable test1ng practices students should be assessed at least

~ in those areas for which they have ‘been referred. This is not consistently the

~v‘case. To insure that specially designed instruction responds to unique needs such’

\'instruction must be based upon-assessment results. ~This is,not consistently the"

.case._ To‘insure that learning“tasksraré'sequenced eppropriately, present levels -
statements,'Short term objectives and annual goals must be related to one another

in;some coherent fashion within instructional.areas. This is not consistently

the case. A higher.level of internal:consistency is required for the contribu-
. il p

tions'of specific professiOnals to be relisbly identified. When specially de-

signed instruction is provided in response ,o the unique needs of each handicapped

3

. student then professional practice will approximate regulatory rhetoric.

P . : . o . z--_
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